
Relate to people similar to and different than oneself

Communicate clearly and effectively

Build, establish, and maintain healthy relationships

SELF-MANAGEMENT

CROSS-AGENCY STRATEGIES TO
PROMOTE SOCIAL AND EMOTIONAL

COMPETENCIES



SELF-AWARENESS

RESPONSIBLE DECISION MAKING

Regulate one’s emotions and behaviors in contexts with

people different than oneself

Motivate oneself to set and achieve goals

Identify personal, cultural, and linguistic assets

Identify prejudices and biases towards people different

than oneself

Understand the connections between one’s emotions,

social contexts and identity

Demonstrate an accurate self-concept based on one’s

strengths and challenges

Identify when help is needed and who can provide it

Problem solve effectively while being respectful of

people similar to and different from oneself

Behave responsibly in personal, professional and

community contexts

Make constructive and respectful choices that

        consider the well-being of self and others

RELATIONSHIP SKILLS

SOCIAL AWARENESS
Establish and maintain healthy interactions and

relationships across diverse communities

Embrace diversity and take the perspectives of people

different from oneself

Demonstrate empathy for people similar to and different

from oneself  



DJJ

PROMOTING COMPETENCIES
AMONG CHILDREN AND FAMILIES

WHY SOCIAL AND EMOTIONAL COMPETENCIES MATTER

Social and emotional skills decrease the likelihood of seeking public

housing, receiving public assistance, having any involvement with police

before adulthood, and ever spending time in a detention facility.

Multiple meta-analyses found school-wide SEL programs resulted in

increased ability to manage stress and depression, improved classroom

behavior, better student attitudes about self, others, and school, and

significant gains in academic achievement.

Developing social emotional competencies has long term, global benefits

lasting up to 18 years after SEL program completion. 

Organizational strategies that build staff resilience and address root causes

of stress are strong predictors of job performance, job satisfaction, reduced

burnout, and reduced turnover. 
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Cognitive restructuring tools
help youth identify connections

between behaviors, values,
emotions, and thoughts

Youth have ways to take
“time out" when 
they're too upset

Youth develop and
implement a primary

prevention project 
to address a substance

 use issue in the community



Use school/workplace
climate data from youth,

families, and staff to guide
actions and supports 

Activities explicitly teach
listening skills, conflict
resolution, and healthy

relationships

Court System

Education

Youth Development
Partners

Behavioral Health

Juvenile Justice

PROMOTING COMPETENCIES AMONG STAFF

Staff have ways to
take “time out” if

they are getting too
upset. Weekly yoga

offered to staff.

Use of team learning and problem solving
approaches, like professional learning communities 

Use of brain breaks,
especially ones with

positive social 
connection or

 physical movement



Schedule flexibility and
telecommuting options

support health and
work/life balance

Ongoing professional
development and

implementation support
on trauma, toxic stress,

secondary traumatic
stress, and resilience




Agency policies and
training requirements

address racial and ethnic
disparities. Equity

committees monitor and
manage ongoing efforts.

Juvenile Justice

Youth Development
Partners

Education

Behavioral Health

Court System
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